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2025-2026

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	79

	Proportion (%) of pupil premium eligible pupils
	17.1%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2024-2027

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Mrs R Buss

	Pupil premium lead
	Mrs R Buss

	Governor / Trustee lead
	Mr D Tarrant


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£17,471

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£17,471


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Stelling Minnis CE Primary School, our intention is that all pupils, irrespective of background or the challenges they face, make strong progress and achieve high attainment across the curriculum. We are committed to ensuring that disadvantaged pupils are fully prepared for the next stage of their education—to shine far and wide—and are empowered to be the very best they can be in line with our school vision.
Our pupil premium strategy is rooted in a clear understanding of the specific barriers faced by our disadvantaged pupils, particularly:
· lower starting points in phonics and early reading
· below national attendance, including persistent absence
· limited access to wider cultural capital and enrichment opportunities
· Social and emotional needs
We place high-quality teaching at the heart of our approach, with a sharp focus on addressing these barriers. This includes:
· prioritising the teaching of early reading and phonics to ensure all pupils become fluent, confident readers
· working proactively with families to improve attendance and ensure pupils are ready to learn
· providing a wide range of enrichment opportunities to broaden pupils’ experiences, vocabulary and aspirations
We intend to carefully identify need through robust assessment and monitoring with timely, targeted support to address gaps in learning and intervene early where barriers are identified. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Previous academic data suggest that disadvantaged pupils are at risk of not meeting attainment expectations

	2
	Our disadvantaged pupils have a higher rate of having SEND including Social and Emotional challenges, acting as barriers to good attendance and learning readiness. 

	3
	Disadvantaged pupils are persistently absent or are at risk of becoming persistently absent 

	4
	Strong foundations of disadvantaged children are more likely to have gaps than non-disadvantaged including phonics and oracy


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved maths attainment/progress for disadvantaged pupils at the end of KS2. 
	KS2 Maths outcomes in 2025/2026 show that our disadvantaged pupils’ attainment is at least in line with the national average. 

	Improved reading attainment/progress for disadvantaged pupils at the end of KS2.
	KS2 reading outcomes in 2025-2026 show that our disadvantaged pupils’ attainment is at least in line with the national average.

	Improved writing attainment/progress for disadvantaged pupils at the end of KS2.
	KS2 writing outcomes in 2025-2026 show that our disadvantaged pupils’ attainment is at least in line with the national average.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils 
	Sustained high levels of wellbeing demonstrated by qualitative data from student voice, student and parent surveys and teacher observations 

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance demonstrated by the overall absence rate for all pupils being no more than 3% and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being in line.

	That all children, particularly our disadvantaged are at least in line with national average for GLD and phonics 
	GLD and Phonics outcomes including Yr 2 resits show that our disadvantaged pupils’ attainment is at least in line with national average




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £3000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Release time for Phonics/ Strong Foundations lead to support class teacher in identifying and supporting gaps though quality first teaching 
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one- to-one: One to one tuition | EEF (educationendowmentfound ation.org.uk) And in small groups: Small group tuition | EEF (educationendowmentfound ation.org.uk)
	1, 2

	Inclusion resources to support Quality first teaching in the classroom with weighted blankets & ear defenders
	Children must have their sensory needs addressed in a mainstream setting. https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
	2, 3



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £13,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Release time for Phonics/ Strong Foundations Lead as the most qualified person to address gaps in phonics
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one- to-one: One to one tuition | EEF (educationendowmentfound ation.org.uk) And in small groups: Small group tuition | EEF (educationendowmentfound ation.org.uk)
	1, 2

	Introducing an ELSA to offer targeted support for children with SEMH needs
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): Education Endowment Foundation | EEF
	2, 4

	Additional Support staff to support cohorts with higher level of disadvantaged children 
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one- to-one: One to one tuition | EEF (educationendowmentfound ation.org.uk) And in small groups: Small group tuition | EEF (educationendowmentfound ation.org.uk)
	1, 2, 3, 4

	Engagement of Play Therapist
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): Education Endowment Foundation | EEF
	2, 3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 1471
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Financial support- parents are usually asked to contribute a voluntary donation towards trips and other events so funding is used to pay these costs for eligible pupils. We also help finance eligible pupils for extra-curricular experiences such as music lessons, tuition or dance clubs 
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): Education Endowment Foundation | EEF
	1, 2, 3

	Implementation of school reward/ praise system to support children’s attendance 
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.
	2, 3



Total budgeted cost: £17,471
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	This details the impact that our pupil premium activity had on pupils in the 2024/2025 academic year. 
How much was allocated to Stelling Minnis CE Primary School? 
In 2024/2025 we were given £16280
How was the allocation used last year? 
· Additional teaching staff to teach specific pupils in small groups
· Oral language intervention
· Language link intervention
· Embedding of new Little Wandle Phonics Programme and new reading resources
· Funding for attendance at clubs
· Funding for breakfast and after school clubs
· Enrichment opportunities
· School Uniform 

What was the impact? 
Due to the very small number of disadvantaged pupils in each year group (typically one pupil per cohort), outcomes should be considered with caution, as individual circumstances have a significant impact on overall data.
In 2024–2025, disadvantaged pupils did not achieve GLD or expected standards at KS2. However, this reflects the complex needs of individual pupils, including SEND and social and emotional barriers, rather than a lack of progress.
Despite this, there were several positive impacts from the strategies implemented:
· Improved progress from starting points was evident, particularly in early reading and phonics, with pupils making gains from their individual baselines.
· Targeted interventions (including small group teaching, Language Link and oral language support) supported improved communication skills and readiness to learn.
· Embedding of the Little Wandle phonics programme strengthened the consistency of teaching and improved engagement with reading.
· Attendance improvements were seen in targeted disadvantaged pupils, reducing persistent absence and improving access to learning.
· Increased participation in enrichment opportunities, including visits such as the O2 and a whole-school trip to Margate, broadened pupils’ experiences and supported cultural capital development.
· Improved wellbeing and inclusion, supported through access to clubs, uniform funding, and wider pastoral support, contributed to greater confidence and engagement in school life.
These outcomes indicate that while attainment remains below national expectations, the strategies in place are supporting improved engagement, attendance and progress from starting points. The school will continue to prioritise early intervention, high-quality teaching and targeted support to further accelerate progress for disadvantaged pupils.
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